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Abstract  
The purpose of the research is to disclose the peculiarities of teacher professional competence manifestation during the period of 
educational paradigm transformation.Methods of the research: a) analysis of scientific literature and Lithuanian documents on 
education; b) interviewing.Factors promoting development of qualification might be both people who promote and oblige and 
expected results: development of competences and improvement of the results.Only partial procedures of pedagogical 
competence development are foreseen and implemented at schools. Much influence on the perception of the need for 
improvement of competences and the use of services related to competence development comes from inner motivation, conscious 
understanding of it and individual decision. New professional competences are mandatory for a contemporary teacher, including 
their constituent parts as use of information technologies, development of teaching and learning environments, planning and 
improvement of contents of the subjects taught, managing the process of teaching and learning, assessment of pupil achievements 
and progress, motivation and support to pupils, acquaintance with the pupils and recognition of their progress, as well as 
professional self-development.   
Keywords: Professional teacher competences, educational paradigm change;  
1. Introduction  
As educational paradigms are changing in the world, education in Lithuania has also been undergoing essential 
changes. Changes can be observed in the goals of education, ways of teaching and learning, and assessment of 
learning results. Therefore, a teacher should constantly develop his/her professional competences. The main problem 
is that the traditional pedagogical system based on the paradigm of influence is still powerful in Lithuania. 
According to researchers, a teacher should be oriented towards new paradigms that he/she is not yet fully 
accustomed to: the interaction paradigm and the learning paradigm. An educator of the 21st century must not only 
comprehend well in the changing society and understand the political situation, but also understand the cultural, 
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economic and social dimensions on the global level, be aware of their changes and be able to comment on them to 
their learners (Keen, 1992, Vaidya, Urias, 2009, etc.). In Lithuania, professional teacher competences are regulated 
by the Teacher Professional Competence Descriptor  (2007) determining criteria for initial teacher training and in-
service teacher training, necessary for successful activities of general education. Teacher professional competences 
consist of the following: usage of information technologies, development of teaching and learning environments, 
planning and improvement of content of different teaching subjects, management of the teaching and learning 
process, assessment of student achievements and progress, motivation and support for students, getting to know 
learners and evaluation of their progress, and professional perfection (Jucevičienė, Lepaitė, 2000; Trakšelys, 2008).  
2.  Methods  
The object of the research is transformation of teacher professional competences. The goal of the work is to 
disclose, on the theoretical and empirical level, the peculiarities of teacher professional competence expression in 
the period of educational paradigm change. The following objectives have been raised to achieve this goal: to 
analyse scientific literary sources and documents regulating education in Lithuania related to the issue researched in 
this article and to disclose teacher opinions on teacher professional competences and trends of their transformation. 
The following research methods were applied: a) analysis of scientific literature; b) analysis of documents regulating 
education in Lithuania; c) interviewing teachers (content analysis). Twenty-one teachers participated in the research 
including 16 senior teachers and 5 teacher-supervisors.  
3.  Results and discussion  
3.1. Competence in usage of information and communication technologies (ICT) 
Implementation of ICT in the pedagogical system has been researched by quite a number of researchers. This 
competence has been increasingly analysed in Lithuania recently (Pečiuliauskienė, 2008; Targamadzė, Butkutė, 
2010). Computer technologies are becoming an inseparable constituent of education and have ever-increasing 
impact on learning and growing influence on the entire process of education. The significance of ICT is also stressed 
by researchers in other countries (Marx, Blumenfeld, Krajcik, 1999). 
The ICT competence of an educator consists of literacy (an ability to use and manage ICT) and the ICT-related 
integral educational competence. The assumption related to computer games as a stimulating and motivating factor 
essentially became an object of worldwide research as late as in the recent decade, following evidence gained from 
scientific research that they may be applied to educational purposes. This issue has been widely analysed by 
Dockstader (2010), Gray, Thomas and Lewis (2009). 
3.2. Competence in development of teaching and learning environments 
Modern educational theories underline learning of a student through interaction with the teacher as well as an 
educational environment set by way of students developing own learning environments on an independent basis. As 
the society and its requirements for education are undergoing changes, the definition of a teaching environment is 
being expanded. According to Simonaitienė and Targamadzė (2001), it is the dimension within which a learner 
interacts with information sources, communicates with persons having different experiences, gain knowledge, 
abilities and values. Yet not every educational environment becomes an environment of self-education (learning). A 
learner must be motivated to make use of it and, on the other hand, he or she must be able to use it (Jolly, Aluede, 
Ojugo, 2009). The best option for an educational environment is to correspond with the learning environment of a 
student, or the case when the learning environment embraces the entire educational environment and even surpasses 
it to being even wider. 
3.3. Competence in improvement of subject contents 
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Syllabus design of a subject taught as well as organisation, planning and improvement of the syllabus related 
activities is another component of an educator’s professional competences. According to Motiejūnienė and 
Žadeikaitė (2009), the emphasis of the curriculum has been shifted towards syllabus of every individual subject 
(where utmost attention is paid to mechanical learning of facts) towards integral contents of education that could 
help every learner develop important general abilities and competences necessary for every individual, make 
independent decisions and accept responsibility related to them (Dvornyakina, 2007). 
3.4. Competence in management of the teaching/learning process 
When working with a class, a teacher is expected to manage both the class and the teaching process. Therefore, 
he or she is in great need of management abilities (Rodzevičiūtė, 2007). According to Jolly and Aluede (2009), in 
order to improve learning achievements, it is very important to feel the classroom atmosphere, to manage it and to 
attempt avoiding tension in a lesson so that students could feel emotionally safe. In the teaching process, a teacher is 
seeking goals that have influence on student behaviour; yet the students who have come to a class have their own 
goals. An optimal combination of these goals is, in our opinion, the key issue of educational process management. A 
teacher wishing teaching materials to be more accessible and understandable to a student should be competent in 
applying teaching differentiation and individualisation methods during the teaching process. A teacher’s 
management competence is important in the teaching process, both while seeking to increase its efficiency and 
ensuring a closer teacher-learner relationship as well as teacher-parents and teacher-society relationships. Issues 
related to identifying and assessing teaching/learning process management competences have been highly important 
throughout the last century (Howard, White, 2009; Brown, 1994). 
3.5. Competence in assessment of learner achievements and progress 
The conception of assessment and its functions undergo changes in compliance with shifts in educational 
paradigm application. This competence has high importance in the educational process, as it allows to improve the 
quality of the education process. Assessment should indicate learner progress and teacher abilities to envisage the  
progress. 
When analysing this issue, Jucevičienė and Lepaitė (2000) disclosed that learner progress and achievements are 
only evaluated in the paradigm of impact on the basis of the final learning results that are expected to match certain 
recognised criteria. When this paradigm is dominant in the process of education, learners have to memorise 
information and, later, to present it. In the learning paradigm, self-evaluation of learners is an important part of the 
learning process, as self-evaluation helps learners understand their progress better. In the learning paradigm, 
evaluation is ever-continuing, orientated towards thinking, progress and critical thinking (Bulajeva, 2007).  
3.6. Competence in learner motivation and support for learners 
This competence is highly important when encouraging students to match their personal goals with the learning 
goals. Motivation is a process stimulating a person to behave the way to achieve goals and expectations important 
for him or her as well as the satisfaction of his/her needs (Garris, Driskell, 2004; Jolly, Aluede, Ojugo, 2009). 
Learner motivation is important for a teacher, as it may become both the aim and means of seeking further learning 
goals. The strongest motivation is related to learner system of values, development of his/her identity and awareness 
of meaning.  
3.7. Competence in professional perfection 
Lifelong learning, as well as systematic perfection of one’s professional activities in order to adapt to ever-
changing conditions of activities, is a part constituting the professional competence of a teacher. Increasing of 
professional qualification has influence on the success of the educational process, thus qualification ought to be 
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constantly improved (Peacock, Rawson, 2001). According to researchers, much influence on awareness of the 
necessity of competence development and on making use of competence building services is received from inner 
motivation (Marx, Blumenfeld, Krajcik, 2009). Meanwhile, external motivation is the most important factor that 
stimulates implementation of the competences possessed in practical work. Lithuanian teachers assess their 
competences very optimistically (Trakšelys, 2008). 
3.8. Content analysis 
During the analysis of the answers obtained from the teacher professional competence related interview of 
teachers who participated in the research, subcategories were distinguished that match the professional competence  
components presented in the Teacher Professional Competence Descriptor (2007; see Table 1). 
 
Table 1. Respondents’ answers on peculiarities of implementation   
 
Category Subcategories 
 Technology teachers’ viewpoint 




Implementation of the competence of information technology application (16 answers) 
Implementation of the competence of creating teaching/learning environments (8 answers) 
Implementation of the competence of planning and developing the content of the subject (18 
answers) 
Implementation of the competence of evaluating learners’ achievements and progress (11 answers) 
Implementation of the competence of managing the teaching/learning process (23 answers) 
Implementation of the competence of motivating learners and supporting them (20 answers) 
Implementation of the competence of learners’ cognition and recognition of their progress (12 
answers) 
Implementation of the competence of professional development (16 answers) 
     The research indicates that, in the opinion of teachers, the following factors occupy a position of exceptional 
importance in describing professional competence: the competence of managing the teaching / learning process, the 
competence of motivating learners and supporting them and the competence of planning and developing the content 
of the subject. Teachers treat the competence of creation of teaching and learning environments as a less important 
one, although the researchers Simonaitienė and Targamadzė (2001), Jolly, Aluede and Ojugo (2009) attribute much 
attention to it. 
4. Conclusions 
The competence related to the usage of information and communication technologies (ICT) is becoming a key 
element of the learning environment that allows the increase of educational efficiency and giving attractiveness to 
contents of education.  
Contemporary teaching is orientated towards the paradigm of constructive teaching/learning where utmost 
attention is paid to the creation of a favourable environment for teaching/learning goal implementation. 
In the formation of education contents, a shift was made from teaching contents divided strictly into individual 
subjects towards integral contents of education. In this case, the competence of learner progress assessment and 
creation of a promotional system gain special significance. 
In the process of educational paradigm transformation, the teacher takes responsibility for control and 
management of the teaching/learning process; he/she must also be aware of the main management functions: 
planning, organization, directing and control. 
The main factors determining the motivation of students to learn at school have been distinguished in the article: 
organisation of the education process and good teacher-learner relationships. 
In the period of education paradigm transformation, in order to correspond to the development of society and 
learner needs and dynamics a necessity for systematic development of a teacher’s personal competence arises.  
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